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imnn-rtant Starting point in evaluation of adult

Perhaps the ^ i^ok at the experience of evaluation
education eiperienoe aaams to indicata that

development, programmes in general, and adult
in particular, has so far been the concern

Programme Managers
of defining the nature of

use of

itself._
evaluation

primarily of Programme Managers and Donors.
'”°^’'"^'^^aSessinr^theirimpact”and justifying the

support of those activities. It is, therefore, not
part of their responsibilities, many programme

undertake systematic evaluation

of

are

programmes,
' resources in
surprising that as

feel Iobligated to
managers

efforts.

is that

on donors to
concerned about evaluation

demandAnother constituency which is .
donors There is an increasing

^=^^«treff«ctive ways of utilisation of resources in support
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diaries either^recaiving^support ^t-„_^^their

governments^ or from ■ there is an increasing trend
context validity aid usefulness of international

questioning.^ has’ become obligatory on the part of donors
the impact of resources being applied

world-wide.

of

towards

aid. As a result,

to systematically examine
to a variety of adult education programmes
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Expanding Concern

m

Besides these constituencies, the existing concerns of evaluation
have not really translated to the concern of either field
educators thLselves working in the adult education programmes or
to the learners who are directly the beneficiaries of such
development interventions and adult education programmes^ This

i- is the first and perhaps the most crucial challenge in the_ field
of evaluation at this stage. How to encourage educators in the
field to look at evaluation as an integral and ongoing part of
their own work? How can_educators look at their educational

jlf . efforts in a manner that incorporates in an n . ■

■ process of reflection, analysis, assessment and evaluation,
of the reality on the ground seems to indicate that this is

case. Educators in the field participate in evaluation
. because their programme managers and donors feel obligated to

f. conduct evaluation exercises.
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adult education programme

ongoing evaluation
and the impact that learning ma.ies

the

in anthemselvest-he learners

Likewise, thiveiy ^j^g^ged in
are not their own learning
experience, though

t n*" ?1ons conducted by ProgramBe. evaluations respondents
c information This is a particular

I- education ' ote^learning of such groups and community
■; fntervantion - J^/^^i^LsurihLefore, is ho„ can evaluation

learners. ingoing process of learning? In the final
separated itself^ is expected to contribute to- that

Analysis, ®^^l^^^"°"/'^^learning. Viewed in this sense,
ongoing . P^°°®gJaiuation in adult education programmes is the

, participatory evaluatio^^_^^^^^^ education activities
" basis of ensuri g UQth participatory evaluation and adult

I, Usalt. Tha if to support tha learning of tha group of
iff. edudation . f^r them to transform their own life. This
I learners m °tder tor tion of adult education programme
^ trend of Ld °raf iced If oonorete efforts are made
»,."n only be promoted will hflp in the active role of the
Eto.enoeurage conditions h h integrating evaluation
§ learners and of ^heir ri education effort. It is because

ongoing part of the ● „d in practice, that much
lot this J?o?tf in adilt education programmes remain alof the evaluation efforts in results of the delivery of

irfenroSiarer^rtseff hcugh^progress^^of ^learners is
llstaSuS^ the lI“rof%::riearning to the improvements in the
J life of the learners themselves.
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H:Thi's is the next important ^/^o with the definition
Wadult -education programmes, ,“j^L^cation programme itself,

the roles and functions of ^^’jl^.^'^^Jducation then it has to
Mif we look at a broader purpose of adult . . skills (in

i go beyond the learning of the 3Rs and another set ^
!^relation to health care or enlargement o information
#Whateverl Mere learning of skill of acquisition of information

iLdUte obieS^i?a of any adult education programms^^does
MJuh define the broader iy"„nen^suoh adult education
P?Lv!n?i?nf ^^rmaSr w“h^?^e^5lSadvantaged sections of the
^community. They have to carry a broader purp
'l;improving the lives of the members of that section,
'^acquisition of new information or skill contribu e
limprovements in the life and work of disadvantaged communitieo
ithrough the provision of an adult education programme is ^arel>
fexplicated or assessed. As a result, essential delivery of adult
.■|education programme becomes the main focus of _ any evaluation
,-fexercise. It does not help to answer the question whether th^t
'^adult education intervention itself was appropriately
'iconceptualized and utilised in the ongoing life of the members o.
|the disadvantaged community. Where adult education programme

; fseen as a component of professional training and rs-training^
l^practitioners, development workers, and adult educators
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it may be possible to stop by evaluating the
ired by the participants,
education

actual

But that is not the case

interventions are aimed at improving the
In order for

themselves,
learning acqu
when

life
evaluation

adult education programme
underlying the design of
potential
programme
assumed ^
resources
result in empowerment
explicated high how
resulting in improvements
defined by the programme itself.
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adult I. . . ● *.
of disadvantaged sections of the community,

to address this.purpose, it implies that the planning
must explicitly state the assumption
the programme in relation to its

Many a times

of

the lives of the learners.impact on
design makes a set of assumptions. For example, it is

that learning of 3Rs, will improve access to development
that acquisition of new information and skill will

of the community,

that new knowledge or skill .seems
in their life or empowerment, as

or

But it is rarely
to be

Assuming that an adult education programme is able to make such
broader purposes explicit and define the assumption on which the
design of the programme is made,
associated with promoting the active role of learners and
educators as agents of evaluation exercise. From our experience
several threats to authentic reflection and evaluation
learners and field educators operate on the ground. The
set of threats relate to external context in which the programme

implemented. This context comprises of socio-political as
well as cultural aspects of the situation in which adult

■ education programme is being implemented. By and large, the
conditions obtaining in the socio-political and cultural context

are such that they promote

even then there are problems
field
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in a developing country situation
^ greater reliance on technical expertise and a general devaluation

of indigenous capacity. As a result, professionally trained
and certified evaluators are viewed by people at large as the
only competent authority to conduct systematic evaluation. Even
when there is an interest to use
evaluation
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in improving programme design and delivery, there is
assumption that an evaluation carried out

is far more valid and authentic than a participatory
exercise which makes the learners and field educators

as primary agents of the process of evaluation.
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By and large, donors are interested

efficient
of programme activities and appropriate utilisation

In this view, evaluation is seen as an exercise
conducted after the programme has been implemented,

time-frame, so that the result of the evaluation
to prepare the proposal for the second phase

It then assists the resource providers and d
continued support to the programme itself.
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exercise a separate event following the
thereby discouraging its integration in
implementation of the programme itself.
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time constraint guided by the needs to apply the result
: evaluation to the decis-ions of further funding of the

r. necessitate mere examination of efficient delivery and
delivery of programme itself,

and

of the

programme

outcome of

for the
analyse the

It does not provide
the time needed to witness, record

? the

and; space

■ impacts of adult education programme.f

i The tliixd'set of threats to authentic reflection and evaluation
: i arise from the nature and the culture of the organisation which

; is implementing adult education programme. It is our experience
' that participatory evaluation requires a set of condition in the

and style of functioning of the organisation which
basis.

fashion.
tends

analysis,

_levels.
it is not

process

'culture

encourage questioning, reflection, analysis on an ongoing
Many, development agencies are not designed in this
Their internal organisational culture and hierarchy

, reduce the possibility of openness with regard to
rfH ! I questioning and reflections, particularly at the

‘jli'-In such a hierarchical and rigid organisational l

vl'^easy,- if not impossible, to energise and catalyz
authentic reflection and evaluation of

■ if activity which make the field
""’. themselves as the primary agents of such
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i'jf’ Lastly, ' the £.QU.r.tii set of threats to authentic reflection
Vf? from the personal condition of the

themselves. In our experience,
disadvantaged , community have a sense of
begin with. They consider themselves,
decades of domination, incapable of critical

»analysis. In fact, they look at their educators and programme
* managers as depository of all knowledge and thereby the onlj
m experts to conduct such evaluation. This is the
I characteristic of such learners; in fact, I? Jro^Wes oL o? ?h^

rationales for implementing adult education programmes with them
Therefore, special efforts are needed to help tL iL^:

arise

learners
from

educators
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low

and

coming
'self-esteem' to

as a consequence

reflection
of
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similar situation obtains with most field educators
^"ie-di^adv^JLSeS''?" background a^fcJn^Jxtlearner communities

many situations is that field
^somewhat more literate and have had a little

learners themselves,
.low sense of self-esteem and

who, in our
to many of

only
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themselves. The

educators

more exposure to the
But they also have a

inadequate
their

^^^at Of. the programme in which they are involved,
issues seems to suggest that a me ●
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evaluation can be

project in itself
of evaluation exercise and

design and implementation,
face as a

tools in participatory
adult education

skills or
This is a major
help in demystification
integration in programme

that adult educators need to
design automatically includes a -

will be utilised and
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