CHAPTER 3

Participatory Research:
Main Concepts and Issues*

RaJESH TANDON

From the days in the 1930s when the University of Bombay first
introduced a postgraduate course in sociology, to our days, there has
been a gradual change to professionalization of the social sciences.
With professionalization came specialization and its acceptance as a
science that can be considered objective by creating a distance be-
tween the researcher and the ‘object’ of study, i.e., the people stud-
ied—actors in the social setting.

What is forgotten in this classical mode of research is that thijs cry
for objectivity is a result of the post-renaissance developments in the
West, the evolutionary thinking of the late nineteenth century and the
rationalist schools of the early twentieth century, when ‘modernist’
thought considered the world as chaos. The work of the social scien-
tist was to create order out of this ‘chaos’ by remaining outside the
system and taking an observer stance. His work was to analyze the
behaviour of man and understand the system in a ‘scientific’ way.

Looking at the world as chaos, The work of the social scientist
was to create order out of chaos led further to the model of man
where subsistence and survival were hypothesized as the prime
driving forces. In order to further gain some control over the
chaos it was necessary to generate a construct of social order
demanding compliance.'

The classical research approach in social settings has, therefore, implicitly
borrowed the method of inquiry used in the natural sciences. This has

*This article has drawn extensively from the following paper: Tandon, Rajesh
(1981), ‘Participatory Evaluation and Research: Main Concepts and Issues’,
in Fernandes, Walter and Tandon, Rajesh (eds.), Participatory Research and
Evaluation: Experiments in Research as a Process of Liberation, Indian Social
Institute, New Delhi.



PR: Main Concepts and Issues 23

led to a distorted emphasis on ‘cbjectivity’ and researcher—object

differentiation. This approach in social settings has placed primacy

on developing research designs (both in the laboratory and in the

field) that atlempt to maintain the separation between the researcher

and individuals in the social system under study. Such an emphasis

will seem misdirected if we examine the three distinctive character-

istics of inquiry in social settings:

i.  Social research means a study of individuals, groups and organi-
zations in a social setting;

ii. The researcher shares his essential humanity with the individuals
in the social setting under study;

iii. The very act of inquiry tends to have some impact on the social
system under study.

One can clearly notice the differences that emanate from these
distinctive characteristics of social research. In the natural sciences it
is solely aimed at increased understanding of, and knowledge about,
natural phenomena. The utilization of this new knowiedge has been
the task of the technologist. Social science researchers have assigned
similar roles to themselves. Social change based on the enhanced
understanding of the social system and phenomena is not seen as an
integral part of their role. In the absence of social technologies, the
utilization of new knowledge has been neglected.

The Historical Context

One may ask why technologists have not ‘arrived’ in spite of the
effort at ‘objectivity’. The reasons should probably be found in the
historical context in which the social sciences grew. The search for
objectivity that finds its best example in Durkheim is the result of the
interaction of the early twentieth century social thinkers with the
natural scientists. Their preoccupation was to show that sociology
and anthropology were sciences, i.e., objective like the natural sci-
ences.? They had thus to be shown as studying an object that was
outside man. Durkheim declared that the object of study was a social
fact which is external to man, ‘every way of acting which is general
through a given society, while at the same time existing in its own
right independent of its individual manifestations.”?

If Durkheim’s pre-occupation was to show that sociology was
different from psychology and philosophy, Weber had to show its
psychological linkages which were essentially individualistic.
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The main intellectual influences in which Weber’s work is steeped
are as predominantly German as those which shaped Durkheim’s
writings are French. Moreover, Durkheim's early studies are rather
abstract and philosophical in character ... . Weber's first works on
the other hand, are detailed historical studies, and it was from
within the context of specific problems brought to light primarily by
the German historical school that Weber went on to expand the range
of his writings to embrace questions of a general theoretical nature.*

Moreover, in all the classics, including Marx, an evolutionalistic
trend is clear. In the nineteenth and early twentieth centuries this was
also a colonial context since it made a distinction between ‘primitive’
and ‘advanced’ societies-—the former belonging to the colonies and
the latter to the colonizing countries. Though Indian sociologists gave
it a ‘national” interpretation by making the anthropologists study the
‘primitive’ tribes of India and the sociologists studying India’s ‘ad-
vanced’ societies,® the original intention of the colonialist trying to
understand his own society by going back to the origin of ‘primitive
civilizations’, or trying to know more about the colonies in order to
better control them, has to be borne in mind.

It is in this context of evolutionism and its colonial past that the
present should be examined. This is especially important if one bears
in mind that in spite of thirty years of independence, our intellectuals
are, by and large, dependent for their status and acceptance on their
links with the West.

From among the members of the second generation and of the
third generation (of sociologists) some went to the United States
and some to Britain after independence ... . All these persons
formed a category and did influence sociological tradition in India,
by introducing the new trends. For academic position a foreign
degree or even a stay abroad without any degree, was considered
more acceptable by the universities and they filled up many po-
sitions in the university departments. This new trend was rein-
forced by the visit of the foreigners to India, again a very large
number from the Uniled States and a smaller number from Britain.

Classical Methodology

This methodology was more and more quantitative in character and
assumed the universality of social principles. In other words, meth-
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odologies developed in the West under a totally different social, cul-
tural, economic and political situation were absolutized and trans-
ferred to India and other Third World countries. These methodologies
that took the principles of natural sciences for granted, did not make
allowance for the distinctive nature of social science inquiry. If we
assume that it is impossible to control all the spuriocus interferences
in social research (and this is an increasingly doubtful assumption),
then it might be difficult to talk about *reproducibility’ and conse-
quent generalization. We only develop a partial understanding of a
social phenomenon and this seriously limits our ability to generalize.
Therefore, a major argument against the utilization of knowledge
generated by social research is its lack of applicability in particular
settings. As the director of the Amul cooperative said recently,

Technocratic approaches to improve preductivity in our village
cannot put the tools of improved productivity into the hands of
our poor, rural majority. Thus, increasingly, in our search for a
key to rural development, we leave aside the conventional econo-
mists and technocrats and we turn to the sociologists. Then we
encounter a paradox: the professional sociologist is very good at
describing a social structure, at measuring atitudes to change, at
diagnosing male/female roles and so on ... . But all these socio-
logical exercises do not seem to be of much help when it comes
to putting some equality to change, or freeing women from the
bondage of traditional ideas about men’s and women's roles.”

To that extent, those interested in social change in a particular
setting need to move away from this type of professionalism and
initiate their own research process in that setting. It is because clas-
sical social research has neglected the issue of change of social sys-
tem except as one more subject of study. It has not only been indif-
ferent to this issue but has also actively punished those who attempted
to combine the two purposes of understanding and change by label-
ling their efforts ‘unscientific’.

Another argument against researchers’ involvement in social change
is premised on the misconception that research is value-free. Since
all change, especially social change, is based on a normative vision
of the ‘desired’ and since the researcher’s task is to be objective and
value-free in pursuit of his inquiry, how can one expect him to com-
bine the process of inquiry with the process of change?
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The underlying fallacy in this argument is the naive assumption
that inquiry is value-free. Neither social research, not even inquiry in
the natural sciences is value-free. The researcher not only believes
that the natural phenomena are orderly and therefore can be researched,
but he also adopts a framework in order to collect observations, These
frameworks are as much normative as those held by social research-
ers.

Moreover, the myths of value-free inquiry and the non-normative
role of the researcher have led to the dehumanizing and catastrophic
utilization of knowledge. The overwhelming obsession of researchers
with ‘objectivity’ and ‘neutrality” has resulted in the development of
nuclear missiles, biological poisons and psychological brainwashing.
Other studies have shown how the standards of professionalism in
the social sciences set by foreigners, have in fact led to a colonial
control of institutions and knowledge.?

Finally, there is an ethical issue that has been largely neglected in
classical social research. The practice of classical social research resulted
in complete and exclusive control of the process and outcome of
research by professional researchers. The researcher develops knowl-
edge based on data collected from individuals, groups and organiza-
tions in a social setting. Those individuals, groups and organizations
do not have any control over the knowledge generated from the data
obtained from them. They are only the ‘objects’ of research. And the
researcher is neither accountable to them nor responsible for the use
of knowledge thus generated. A researcher can do that in the natural
sciences without any ethical considerations because the subject mat-
ter is natural phenomena. Can we follow the same argument for in-
quiry in social phenomena?

Participatory Research

In the light of the above frustrations with classical research, it may
be valuable to analyze the issue of control in a little more depth. In
various types of research approaches, what is chosen and who chooses?
Figure 1 can give us some idea.

As Figure 1 shows, classical research emphasizes professional
control over the generation, utilization and elaboration of knowi-
edge—hence the need for new approaches. Participatory research and
evaluation maintain that the actors in the situation are not merely
objects of someone else’s study but are actively influencing the proc-
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Fig. 1: Contro! over Knowledge-Generation and Elaboration Process

ess of knowledge-generation and elaboration. To that extent, the par-
ticipatory approach is an effort to check the present trends of: (a)
professionalization and centralization of knowledge in its generation
and utilization since it can be used to manipulate the actors of a
social setting without their having any control over it; (b) the neglect
of the actors in the situation not, only as sources of knowledge but
also as its legitimate owners.

Is this an ethical issue or idedlogical confusion? Probably it is a
combination of both. Whatever be the case, it is obvious that if the
actors in the social setting become the owners of knowledge they
generate, the process of this elaboration can itself become an impor-
tant step in awareness-building and social change among the op-
pressed.

If we broadly classify research type into the three categories shown
in Figure 2, then it is easy to understand how the participatory re-
search approach differs in some very fundamental ways. Academic
research is what most professional researchers are engaged in and
what most rescarch institutes reward and encourage. Policy/evalua-
tion research has become increasingly popular over the last two dec-
ades. An administration, policy-maker or government agency com-
missions a research study in order to satisfy some of the administra-
tive needs. This client is, by and large, outside the problem or area
he wants researched by a professional researcher.

Participatory research has been set against these two types on the
three key steps in a research act: choice of the problem, choice of the
methodology and choice of the outcome. Figure 2 highlights, some-
what dramatically, this issue of control in research. Academic re-
search has emphasized unilateral control by the professional researcher
on all steps of a research act.
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Steps in Academic Research Policy/Evaluation Research
Participatory
Research Research
{Commissioned)
1. CHOICE OF
PROBLEM
What? Choice based on  Choice based on Choice based on
the interest and client’s adminis- immediate problem
discipline of the  trative needs situation
professional
researcher
Who? Professional Client (who is  Jointly by the
rescarcher outside the actors in the
problem area)  problem situation
and professional
researcher
2. CHOICE OF
METHODOLOGY
What? Experimental Quasi-experimen- Consensual-
research designs,  tal field research validity-based
use of reliable designs, use of research design,
instruments, reliable instru-  use of Oemphathic
statistical analysis ments, statistical Instruments,
analysis multiple analysis
methods
Who? Professional Professional Jointly by the
researcher researcher actors and the
professional
researcher
3. CHOICE OF
OUTCOME .
What? Publications - Report (to the - Changes in the
(Presentations in  Client) situation
‘learned’ seminars) — Publication (if ~ Increased
the researcher  knowledge base
negotiates) - Increased capa-
city among actors
to inquire into and
change their
situation
Who? Professional Ciient (primarily) Jointly by the
researcher actors and the

professional re-
searcher

Fig. 2: Distinction Between Three Types of Research Process
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Participatory research is an approach where this control is jointly
shared by the researcher and the actors in the problem situation.
While the former gives an absolute value to the minority of theoriz-
ers in a society, the latter begins with trust in the knowledge which
the common man possesses. What has been said by some authors
about the sociology of knowledge can equally well be applied to
participatory research:

Theoretical thought, ‘ideas’ Weltanschauungen are not that im-
portant in society. Although every society contains these phenom-
ena, they are only part of the sum of what passes for ‘knowledge’.
Only a very limited group of people in any society engages in
theorizing, in the business of ‘ideas’ and the construction of
Weltanschauungen. But everyone in society participates in its
‘knowledge’ in one way or another. Put differently, only a few are
concerned with the theoretical thought in society and history is a
natural failing of theorizers. It is then all the more necessary to
correct this intellectualistic misapprehension. The theoretical for-
mulations of reality, whether they be scientific or philesophical or
even mythological, do not exhaust what is ‘real’ for the members
of a society. In other words, commonsense *knowledge’ rather
than ‘ideas’ must be the central focus for the sociology of knowl-
edge. It is precisely this ‘knowledge’ that constitutes the fabric of
meanings without which no society couid exist.?

The Main Issues

Before going into the details of some of the implications of this
fundamental emphasis in participatory research and evaluation, it might
be worthwhile to enumerate what a participatory approach might entail
concretely. First of all, in its broad and loose meaning, it has been an
ongoing process in India. As mentioned in the above quotation, the
label may be given by theoreticians, but its practice is quite common
in groups engaged in the process of re-awakening the weakest sec-
tions of our society. As examples of such efforts one may mention
the organization of landless labourers in Dhulia district of Maharashtra
that has used a similar methodology in identifying the records of
people whose land was illegally alienated from them.'® Another well-
known case is the Chipko movement in Uttar Pradesh where, as a
result of the people’s reflection on the causes of the 1970 floods,
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deforestation caused by some industrialists, the forest department’s
refusal to let the local poor use the Ash trees for their needs and the
permission they granted to commercial contractors and industrialists,
the people organized themselves into a resistance group. A commu-
nity forestry scheme based on the right of the local peaple to the
forest produce and the maintenance of its environment was born out
of it.!

The relevance of this characteristic of a participatory approach is
not merely to recognize that, while the label is new, the approach has
existed over the years, but also to accept the fact that while labelling
of concepts is an activity of professional researchers, ordinary people:
somehow do not see their approaches in similar conceptual frame-
works. Participatory research is, therefore, a new approach for pro-
fessionals and a pragmatic one for those in the field.

This poses significant questions for the development of a partici-
patory method. For example, do we have a single, well-defined and
well-articulated approach? Are we clear that the range represented by
those engaged in participatory research and evaluation (from profes-
sional researchers located in universities to semi-literate field work-

Request from Joint agree- Small group Joint design
the actors in ment between responsible of research
the problem 3 researcher and for research >
situation actors in the > cycle
situation

v

Development Sharing withw Ioint Data Joint Data
of Change - @~ actors in the |~ Analysis || Collection
plans problem
situation
Implement- Consaolida-
ation of [T tion of
Change Plans Learning

Fig. 3: Steps in an ‘Ideal’ Participatory Research Approach
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ers in the village} necessarily implies tensions which need to be

addressed in an inclusive manner?

"We do not as yet have clear-cut answers to all these questions but
can only think of tentative steps. Figure 3 is an attempt to chart the
steps of an ‘ideal’ participatory approach.

One major element missing in this ‘ideal’ model is the ideologi-
cal/normative stance. To the extent that participatory approach is an
attempt to break away from unidirectional control of the professional
researcher, it has to be consistent in its definition of ‘actors in the
problem situation’. Therefore, the participatory approach is solely in
response to and for the fulfilment of the needs of the less powerful,
weaker segments of social settings and is part of a process of their
growth into consciousness.

At all stages of their liberation, the oppressed must see them-
selves as men engaged in the ontological and historical vocation of
becoming more fully human. Reflection and action become impera-
tive when one does not erroneously attempt to create a dichotomy
between the content of humanity and its historical forms. The insist-
ence that the oppressed engage in reflection on their concrete situa-
tion is not a call to armchair revolution. On the contrary, reflection—
true reflection—leads to action. On the other hand, when the situa-
tion calls for action, that action will constitute an authentic praxis
only if its consequences become the object of critical reflection.'?

Some comments related to Fig. 3 are needed here:

i. The initial request in an ideal participatory process may come
from the powerful actors in the situation. But in reality, this may
not be so. The request may come from someone powerful within
the situation, or outside it. Yet, the researcher can transform it
into a participatory process by following some later steps, pro-
vided his ideological stance is explicit.

ii. Various steps outlined in Fig. 3 appear io be one-shot, fixed
ones. In reality, a participatory process has to be cyclical and
iterative. For example, joint agreement may need to be worked
and re-worked many times, over the entire cycle,

iti. As presented here, various steps in the participatory process as-
sume the involvement of an outside researcher. In reality, groups
of actors in a particular setting may go through the entire process
without any assistance from the outsider. In fact, effective par-
ticipatory process must have the increased capacity of the actors
in the situation to inquire into and change their sitvation as a
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valued outcome. To that extent, an outside researcher will be-
come redundant soon.'

iv. As presented in Fig. 3, the participatory process may appear
identical to Action Research. However, there are two significant
ways in which participatory research is different. First, the ideo-
logical stance and emphasis on making the researcher’s value-
premises explicit are generally not mentioned in the action re-
search approach. Second, action research can be, and is being,
undertaken without the participation and control of the actors in
the situation. In essence, then, action research becomes another
method in the exclusive control of the professional researcher.

The Participants

A related characteristic that deserves mention here is the range of
people and their diverse motivations to enter into the participatory
process. We can see the participants at two levels, i.e., professionals
and the cormmon man, especially the oppressed.

At the professional level, in the Indian context, there are at least
three sets of people and motivations. One set comprises those who
have been trained professionally in the empiricist paradigm of tradi-
tional social science research. They have moved into participatory
research due to frustration with the existing forms of research. For
this set, the reality has remained untouched and unchanged despite
tremendous development in research technology. They notice that
despite the increased volume of printed material, the life of ordinary
people has remained unchanged. Moreover, the institutionalization of
research in the universities and other such institutes has led to a
monopolistic control over research, on the one hand, and a distance
of research from ordinary people on the other. For this set of re-
searchers, such irrelevance of social scicnce research is intolerable in
the context of a poor society like ours,

For the second set, motivation is related to the need to redirect the
process of development in the country. The failure of existing pro-
grammes and models of development is being well established, These
are the activists and field workers who have experienced frustration
and anger over the misdirection of our developmental strategies. For
them, participatory research is a possible alternative to provide mo-
mentum to decentralized alternative models of development—devel-
opment of the people with their active participation. They are en-
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gaged in localized experiments in a participatory process to try out
these alternative models of development.

Education as a means of social transformation is the underlying
motivation of the third set. For this set of people, research is a learn-
ing and educational experience and, therefore, should be attempted in
a manner that facilitates societal level change. Unless research con-
tributes to learning and unless that learning is widespread enough to
include those who are part of that setting, it is a meaningless activity,
To that extent, participatory research has been found to be a relevant
approach to education and learning,

At the level of the oppressed sections, the participants are pre-
dominantly rural. The size of the rural population in India and in
other Asian countries, as well as the complexities of development
dynamics, have coniributed to the overwhelming rural context of par-
ticipatory research in this country, or for that matter, in the Third
World as a whole. The best examples of this process are, in fact, from
rural areas. As examples we may mention the Joint Irrigation System
among tribals in Southern Rajasthan, Gram Vikas in the Ganjam district
of Orissa or Bhumi Sena in the Thane district of Maharashtra.

This rural context has contributed to a much better understanding
of the processes involved than would have been possible in an urban
professional atmosphere. Moreover, Indian activists and researchers
have been able to learn from similar experiments in other countries
of Asia, Africa and Latin America and have been able to contribute
to learning in these continents. In that sense, it is considerably dif-
ferent from similar experiments in Europe and North America and
can at best complement them since they are, by and large, urban in
character.

Some Implications

It should be clear from what has been said above that the participa-
tory approach is not value-neutral but is ideologically commiited to
the weakest sections. It has a necessary relationship with social trans-
formation and action while classical social science research has con-
spicuously avoided any active involvement. It is this close linkage
between social action and its political implications that has scared
many professional researchers from adopting a participatory approach.
These professionals work on the assumption that research should be
value-neutral.
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However, one can question the validity of such an assumption.
Though scholars may consider themselves objective, the system within
which they work cannot be politically neutral. Research in social
settings has always been political and either maintains, explains or
justifies the status quo or provides data to those who want to ques-
tion, examine or transform it. Moreover, studies have shown that
many apparently charitable foundations such as Ford, Carnegie and
Rockefeller have in fact been used as tools of American foreign policy
though the scholars concerned may not have been aware of it. The
decision-making process, the nature of funding and the type of insti-
tutions they helped to build up all indicate a definite policy."* What
has been said about the above foundations can be said also about
many national institutions and the funding policies of many other
countries.

On the other hand, participatory research cannot be considered
merely one more mode of community development. In the Indian
context and in the Third World as a whole, the participatory approach
is increasingly becoming synonymous with the processes of libera-
tion of people. The involvement of poor, marginal farmers and landless
agricultural labourers in the twin processes of participatory evalua-
tion and social action have resulted in enhancing their self-confi-
dence and ability to take collective initiatives in their common inter-
est.

While it is different from the classical community development
approach, participatory research can contribute towards the liberation
of people only if it is associated with some form of participatory
social action. The challenge to researchers as well as activists is, ‘are
we prepared to accept this as an operational definition of the partici-
patory approach?” The researcher who accepts this definition has to
commit himself to an appreach that is closely linked with action. One
cannot demarcaie separate identities of participatory research and
community development without asserting the elements of participa-
tory social action.

To the extent that participatory research is invariably associated
with some form of social action, it has very clear political implica-
tions. To use the participatory approach in identifying land alienation
with the organization of landless tribal labourers is to link inquiry
with the political dynamics of the setting, To join with the farmers to
engage in the social analysis of their existing structure. To develop an
alternative health-care system which favours the rural poor is to enter
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into direct conflict with those whose interests are challenged. It is so
because the process of social control is a political process.

Differences in the ability to make rules and apply them to other
people are essentially power differentials (either legal or extra-
legal). Those groups whose social position gives them weapons
and power are best able to enforce their rules. Distinctions of age,
sex, ethnicity and class are all related to differences in power,
which accounts for differences in the degree to which groups so
distinguished can make rules for others.'s

The participatory approach, therefore, by its commitment to the
underprivileged as well as to social action, enters into a political
arena where questions of method and validity become simplistic. It
is because the rural Indian, for that matter the Asian and Third World
context, is primarily unorganized. The underprivileged, whether landless
labourers or urban slum dwellers or women, are primarily unorgan-
ized. In a large measure, their state of poverty, exploitation and help-
lessness are related to this non-organization.

To initiate a participatory process with such underprivileged groups
means to initiate the process of organization building. Unless this
process leads to genuine organization, one cannot think of a genuine
participatory approach. In fact, in the absence of an organization, the
participatory research efforts can become means of unilateral ma-
nipulation by an outsider. To that extent, initiating participatory re-
search efforts with unorganized groups requires an initial effort in
developing a rudimentary form of their organization.

If there is this initial effort, many instances have shown that the
participatory research effort itself contributes to the building of an
organization of the people with whom this process is started. By the
sheer process of attempting to bring a group of small marginal farm-
ers to analyze their own situations, temporary organizations of farm-
ers developed in the tribal areas of Southern Rajasthan, In other
words, this poses some questions about the methodology of the par-
ticipatory approach. Indian and Third World societies are unorgan-
ized in comparison with more developed countries of the West, and
participatory research effort in the poor nations has to be, simultane-
ously, an effort at building organizations. This-is not necessarily the
situation in the rich countries.
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Development of Knowledge

Another question that arises from the above discussion is: how to

develop authentic, valid knowledge? The participatory process tends

to lay emphasis on authenticity as opposed to validity. The concept
of validity as defined by the classical research paradigm is inappro-
priate for several reasons. First of all, knowledge about a social set-
ting is not equivalent to information obtained from it. The meaning
attached to that information is more important. Any representation of
social reality is contingent upon such meanings that actors attach to
their reatity.

Secondiy, the impact of historical contingency on knowledge derived
from social settings is too critical to apply to universal constructs of
validity. Existing criteria of validily are concerned with the
generalizability of the outcome of research.

Participatory research, on the contrary, is potentially an attempt to
generalize a process of research, instead of its outcome. To that ex-
tent, the criteria of validity need to focus on the extemal generalizability
and internal consistency of the research process itself. What can be
some initial elements of such a concept of validity? One can enumer-
ate the following among many other possibilities.

i. Relevance: Historical, temporal and spatial.

ii. Researcher calibration: Sensitivity of the researcher; emphasis
on the calibration and reliability of the researcher as opposed to
an instrument or a method.

iii. Convergence: Emphasis on consensus of issues, multiplicity of
methods and congruence belween processes and oulcome.

iv. Inclusion: Context, actors and researcher. Emphasis on looking
at the research approach as a social process and managing the
confluence between the aspects of the setling, actors in the set-
ting and the researcher.

How can we build an alternative concept of validity based on the
stance that participatory research emphasizes generalizability of the
research process itself? This is one question that still needs to be
studied, because though many groups in the field are involved in the
participatory process, not sufficient work has been done at the macro-
level.

Moreover, if the generaiizability of the research process is empha-
sized in the participatory approach, what is the outcome of research
itself? It can be at different levels:
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i. Immediate social action and change is one such outcome. The
actors in the research process engage in a commeon effort to
transform their situation since they become aware of the causes
of the present state and their own potential to be agents of change.

ii. Increased knowledge about the particular social setting is an-
other outcome. Unlike in the classical system where the outside
researcher has the monopoly of knowledge, in the participatory
approach it is available both with the researcher and the actors
of the social setting. This enables the actors to begin a new
decision-making process based on this knowledge.

iii, Increased capacity among the actors in the situation to inguire
into and change their situation is another important outcome.
This is the result of the new self-confidence they gain as a result
of the initial common search for knowledge and combined effort
at action, Persons who were till then considered incapable of
being anything more than servants and implementers of the or-
ders of the powerful (and at the research level objects of an
outsider’s study), are now considered capable of analyzing and
understanding their own reality. This leads to a new self-image
and increased potential to learn and act.'” This is the educational
aspect of the participatory approach where the actors in the situ-
ation learn how to learn; deutero-learning occurs in the process.

If these are the potential outcomes of a participatory approach,
what happens to enhancement of knowledge? Viewed from a classi-
cal researcher’s point of view, there may not be increased knowledge
since in this system the end product is a professional report. But the
participatory approach leads to a different kind of end product, though
a marco-research type of report need not be excluded. The main
outcome of the participatory appreach is increased knowledge about
the social setting that is available both with the researcher and actors
in the situation. Is this not enhancement of knowledge, or, is such
enhancement exclusively the task of the professional researcher?

Conclusion

This paper has tried to study the frustrations experienced by profes-
sional researchers from various points of view. There are the ideo-
logical issues of the use made of the knowledge generated, the ethi-
cal issues of using the actors as objects of study and leaving the
control of knowledge in the hands of the professionals, and the po-
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litical issues of the use that is made of this knowledge by those who
fund the research programme. It is the realization that the present
professional approach to research is in fact a reproduction of our
unjust society in which a few decision-makers control the rest of the
population that has led many to move away from the classical meth-
ods and experiment with alternative approaches.

Many others have shied away from participatory research since
they consider it a political process. If the researcher really wants to
find an alternative to the present system which has not led to any
social change in spite of increase in printed material, he makes his
ideological stand explicii, If we get involved in research efforts that
assist the less powerful and the weak, the so-called research process
becomes a political one.

However, those who shy away from the participatory approach
because of its political implications do not seem to realize that re-
search in social settings has always been political. It either maintains,
explains or justifies the starus guo or questions it, though the re-
searcher may not take an active part in changing it. We may not be
aware of the political aspects of our research efforts because we
never believed that our inquiry was normative or we never made our
ideological stance explicit,

A transition to the participatory approach requires some basic
attitudes on the part of the researcher or the activist, as the case may
be. If he practices participation in his own work, it is much more
likely that he will be able to facilitate participation of the people in
various research efforts. On the other hand, it is doubtful how an
authoritarian personality of the researcher can encourage a participa-
tory approach with the underprivileged.

In other words, the values of the researchers have to be in congru-
ence with the values of the participatory approach. He has to believe
in the basic strengths of the people and has to cherish democratic
values in the proper sense of the term. The behavioural skills re-
quired to encourage and sustain participation of people must be pos-
sessed by the researchers. These behavioural skills become critical in
the context of the focus on the underprivileged sections of our popu-
lation. Since a dominant characteristic of the underprivileged is their
inability to and fear of participation, greater effort is required to
facilitate the participation of such sections.

These are some of the challenges facing participatory research in
our country, By their very nature they are macro-challenges. But we
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need to deal with them both at the macro- and micro-levels through
a combination of research and action aimed at empowering the
marginalized sections of our society.
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